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EXECUTIVE SUMMARY 
This evaluation was commissioned by the Yvonne and Kay Whitmore Global Management Center (GMC) 

in conjunction with the Department of Youth and Family Recreation, both situated in the Marriot School 

of Management at Brigham Young University.  The purpose of this evaluation was to explore the impacts 

of studying abroad for participants both in terms of identified outcomes (e.g. travel efficacy, leadership, 

intercultural competence, etc.) and their intention to persist in international curriculum and careers.  

Increases were observed on all outcome measures. Participation in GMC study abroad programs was 

associated with significant increases in language ability, travel efficacy, intercultural competence, and 

intentions. Increases in leadership and communication ability and international business competence 

were also observed.  

Participants from all years demonstrated an increased desire or intention to travel, work internationally, 

pursue additional language training, or go on to complete additional international coursework and 

certifications at Brigham Young University. Fewer individuals expressed interest in obtaining the foreign 

language certificate offered by the humanities department, though average increases were reported 

here as well 

This evaluation asked participants from 2012 and prior to report whether any of the activities 

mentioned in the intention section had been realized. Of those who responded, more than 50% stated 

they were working for a domestic organization that operates internationally. As many as 47% pursued 

additional language training and between 15%  and 32% worked internationally, obtained the global 

management certificate, and/or continued to take additional international coursework at the university. 

Nearly 43% had travelled internationally since their study abroad experience.  
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EVALUATION OVERVIEW 
In line with global trends, the Marriott School of Management and subsequently the Yvonne and Kay 

Whitmore Global Management Center (GMC) aim to internationalize their students—to equip them 

with the confidence and competence required to succeed and function in an increasingly globalized 

economy.  In an effort to realize this objective, the GMC provides international programs including: 

international internships, work experience, and study programs.i 

Prior evaluations of the Marriott School’s study abroad programs have been primarily anecdotal in 

nature and though they have pointed to the potency and impact of the study abroad experience, they 

have not addressed or measured the scope, breadth, and longevity of those impacts. Through discussion 

and dialogue, we have come to understand studying abroad can be a meaningful academic, 

occupational, spiritual, and socio-emotional learning activity. However, important questions regarding 

this experience have yet to be answered. For example, what percent of students studying abroad 

experience the desired or programmed impacts? How many participants go on to participate in 

additional international experiences? These and other questions may provide useful information for 

planning, implementing, and evaluating future study abroad programs.  

Additionally, study abroad programs require a significant financial investment on the part of both 

students and institutions. At a time when the national debt is climbing and the economy is faltering it 

has become increasingly difficult to justify these investments. Organizations that can explain and 

quantify the impacts of their programs with established and credible evaluation techniques, possess a 

fundamental advantage when seeking to secure funding for international programs.ii 

Therefore, the purpose of this study was to assess the impact of participation in study abroad programs 

on certain identified outcomes.  Efforts were also made to connect these outcomes to specific learning 

activities (e.g. individual reflection, group dialogue, etc.). 

EVALUATION PROCEDURES 
Electronic questionnaires were distributed to current and past study abroad participants via Qualtrics, a 

web-based survey distribution resource.iii Data were collected over a three month period, June thru 

August 2013, and comparisons were drawn between annual cohorts (2013 participants, 2012 

participants, etc.). 
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DESIGN 
This survey employed a retrospective pre-test method, allowing students to report how they felt after 

completing the study abroad program as well as how they would have felt before studying abroad.iv 

FINDINGS 

DESCRIPTION OF SAMPLE 
Surveys were collected from just over 200 students who participated in short-term (2-6 week) study 

abroad programs over the last 3-5 years. Approximately 108 of those individuals completed the survey 

in its entirety, 25-30 participants responding from each year (representing about 30% of all participants 

each year). Table 1 provides a summary of the sample demographics for participants by year.  In general, 

participants were single, white, females, aged 20-24.  

Table 1: Demographics 

Year Average 
Age Bracket 

Gender Ethnicity Marital Status 

2013 20-24 years  Male 14 (42.4%)   
Female 19 (57.6%) 

White (91%) 
Asian (6%) 
Hispanic (3%) 

Single (94%) 
Married (3%) 
Other (3%) 

2012 20-24 years  Male 9 (37.5%)    
 Female 15 (62.5%) 

White (88%) 
Asian (12%) 

Single (67%) 
Married (33%) 

2011 20-24 years  Male 8 (25.8%)    
 Female 23 (74.2%) 

White (84%) 
Hispanic (10%) 
Asian (3%) 

Single (65%) 
Married (35%) 

 

Table 2 describes the academic program and level of education attained by each participant. Note that 

only the top four or five most represented programs are listed here. Most students studied abroad 

within their first two years or eight semesters at university.  

Table 2: Major, Semesters Completed, and Educational Attainment 

Year Major Semesters 
Completed 

Educational 
Attainment 

2013 Accounting 
Business Management 
International Relations 
Recreation Management 
Pre-management Core 

90% Had completed 
8 or Fewer 
semesters 

73% High School 
21% Associates 
3% Masters 
3% Other 

2012 Accounting 
Business Management 
Business Administration 
Finance 

80% Had completed 
8 or Fewer 
semesters 

46% High School 
13% Associates 
25% Bachelors 
12% Masters 
4% Other 
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2011 Accounting 
Business Management 
Finance 
Recreation Management 

70% Had completed 
8 or Fewer 
semesters 

49% High School 
16% Associates 
26 % Bachelors 
7% Masters 
2% Other 

 

As a private, primarily LDS University, we were interested in understanding how the LDS mission 

experience affected study abroad participation. Table 3 describes the percent of individuals who served 

LDS missions and identifies whether or not they served a mission in a foreign country or speaking a 

foreign language.  

Table 3: Prior Mission Experience 

Year Mission 

 Served a 
Mission 

In a 
Foreign 
Country 

Speaking a Foreign 
Language Domestically 

Native Country, 
Native Language 

2013 45.5% Yes 71.4 % 7.1% 7.1% 

2012 45.8% Yes 63.6% 9.1% 27.3.% 

2011 38.7% Yes 50% 16.7% 33.3% 

 

Other factors that may impact the value of the study abroad experience are individual motivations for 

travelling and prior travel experience. Table 4 outlines the percentage of individuals who had travelled 

prior to studying abroad at BYU and their motivations for travelling. Note that some students reported 

multiple motivations for travelling. Other reasons for travel typically revolved around personal or 

spiritual development and service, relationship building, or goal realization.  

Table 4: Prior Travel Experience, Motivations for Travel 

Year Prior Travel 
Experience 

Motivations  

2013 79% Academic 73% 
Career 79% 
Recreational 82% 
Other 24% 

2012 84% Academic 79% 
Career 75% 
Recreational 92% 
Other 17% 

2011 65% Academic 68% 
Career 71% 
Recreational  71% 
Other 26% 
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The GMC typically runs between five and seven short term study abroad programs during the spring and 

summer terms. Table 5 lists programs and the number of respondents represented from each program. 

Some of the programs were poorly represented and were combined with other programs in similar 

regions (Euro business combined with Euro recreation) for ease of analysis. Many individuals neglected 

to report their program name or destination so this information is more interesting than it is useful.  

Table 5: Participants by Program 

Program Percent of 
Respondents 

Asia 22% 

Europe 45% 

Marketing 9% 

Mediterranean 14% 

South Pacific 7% 

Ghana 3% 

 

PROGRAM PROCESSES 
A theoretical model can be a useful tool to help connect program impacts with program outcomes. In 

this evaluation we applied a transformative learning model to study abroad experiences. Transformative 

learning theory suggests that as students experience a disorienting dilemma (a trigger event that is 

often novel, or challenging) and engage in reflective discourse and dialogue with peers, faculty, or host 

communities, they will reassess and often revise their perspective (beliefs, values, etc.). The following 

table highlights whether or not students experienced a perspective change and which learning activities 

most influenced that change. Many of these learning activities also impacted increases in study abroad 

outcomes.v 

Table 6: Transformative Learning Outcomes and Activities 

Outcome or Activity Percent who reported 
engagement in activity 

Perspective 
Transformation 

58% 

Disorienting Dilemma            
(Trigger Event) 

43% 

Self Assessment 
(Reflection) 

28% 

Sharing (Dialogue) 36% 

Competence/Confidence 36% 

Action 29% 

Acquired Knowledge 24% 

Tested new roles 30% 

Reintegration 2% 
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PROGRAM IMPACTS 
Program impacts were measured on two different scales. Language Efficacy was measured on a 0 to 100 

response scale, 0 being “I do not feel confident in my ability to do so” and 100 being “Extremely 

confident in my ability to do so.” All other measures employed a 1 to 5 response scale, 1 being “strongly 

disagree” and 5 being “strongly agree.” Mean scores were calculated for all measures and analysis was 

conducted to measure the difference between pre and post scores. The impact of age, gender, academic 

attainment, prior travel experience, prior mission experience, and motivation was also explored. Table 

7, below, identifies and defines each of the outcomes or constructs that were measured.  

Table 7: Construct Names and Definitions 

Construct # of 
Items 

Definition 

Language Efficacy 4 This includes beliefs about one’s ability to read, 
write, and communicate with a native speaker in 
a language other than his/her language of origin. 

Travel Efficacy 4 This includes beliefs about one’s ability to plan 
and prepare to travel comfortably and confidently 
outside of one's community 

Intercultural 
Competence 

5 Intercultural competence refers to “the ability to 
communicate effectively and appropriately in 
intercultural situations based on one’s 
intercultural knowledge, skills, and attitudes” 
(Deardorff, 2008, p. 33). 

Leadership 6 This includes beliefs that the respondent can be 
assertive, can organize a group or team, and can 
be action oriented.   

Communication 6 This refers to the “dynamic process by which 
people exchange thoughts, ideas, and messages. 
Interpreting sounds and/or visual stimuli and 
using those interpretations to give them 
meaning” (Mincemoyer, Perkins, & Munyua, 
2001). 

Intentions 7 This includes intent to engage in coursework, 
travel, etc. related to international business and 
the pursuit of degrees or certificates in that field 

Business Knowledge 
and Competence 

5 This includes one’s beliefs about one’s ability to 
engage in business settings internationally and 
whether one gained understanding relevant to 
his/her current field or degree program.  

Action 7 This refers to the achievement, accomplishment, 
or realization of intentions related to 
international travel, education, and work 
experience. 
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SUMMARY OF CHANGES 
Statistically significant changes were observed for all outcome variables. Figure 1 summarizes the 

differences in pre and post effects for each outcome variable. 

 

Figure 1:  Summary of Outcome Changes 
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So What 1:

•As predicted, prior foreign 
mission and travel experience 
influence travel efficacy

So What 2:

•Approximately 75 % of 
individuals had travelled prior 
to studying abroad. Only 43 % 
had been on missions

So What 3:

•Travel efficacy was positively 
influenced regardless of these 
prior experiences

So What 1:

•Only 26.2 % of students had 
prior language experience

•Only 5 % of students went on 
to get language certificates

So What 2:

•Study abroad doesn't seem to 
strongly influence Language 
Efficacy

So What 3:

•Language Efficacy may not be a 
skill that should be targeted, 
programmed, or measured. 

LANGUAGE EFFICACY 

Language Efficacy scores showed significant increases between pre and post-travel measures, however, 

the effect size was somewhat small. Additionally, males reported higher overall scores but females 

experienced greater improvements in language efficacy over time.   

 

Figure 2: Language Efficacy, pre and post scores delimited by gender 

 

TRAVEL EFFICACY 

Travel efficacy scores increased significantly between pre and post-travel measures. Differences 

between males and females were not significant. Students who had not travelled prior to their study 

abroad experience reported more significant increases in travel efficacy than those who had.   

 

Figure 3 Travel Efficacy, pre and post scores delimited by gender 
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So What 1:

•Transformative learning activities 
can influence ICC

So What 2:

•The Disorienting Dilemma phase 
had the greatest influence on ICC. 
Providing novel and challengin 
experiences makes a differenc. 

So What 3:

•It is likely  individuals who had not 
travelled prior to their experience 
found it to be more disorienting. 

So What 1:

• Transformative learning activities also 
influenced Leadership Ability and may be 
promoted in program planning

So What 2:

• The more transformative learning 
acitivities one engaged in, the more likely 
they were to increase in leadership 
ability. 

So What 3:

• Mission experiences correlated with less 
growth in leadership, likely because of 
the leadership trainging these 
experiences provide. 

INTERCULTURAL COMPETENCE 

Intercultural competence increased significantly between pre and post-travel measures. Individuals who 

had not travelled prior to their study abroad experience reported significant increases in intercultural 

competence. Significant increases were also reported by those who experienced perspective 

transformation through transformative learning activities.   

 

Figure 4: Intercultural Competence, pre and post scores delimited by gender 
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Figure 5: Leadership, pre and post scores delimited by gender 

Pre Post

Female 3.872908186 4.393722564

Male 3.986842105 4.474358974

3
3.2
3.4
3.6
3.8

4
4.2
4.4
4.6

Se
lf

 R
e

p
o

rt
 S

co
re

s

Intercultural Competence

Pre Post

Female 3.97761194 4.186494001

Male 4.184743954 4.33974359

3.7

3.8

3.9

4

4.1

4.2

4.3

4.4

Se
lf

 R
e

p
o

rt
 S

co
re

s

Leadership



13 
 

So What 1:

•Individuals who had not been 
on LDS missions were more 
likely to increase in 
communication ability

So What 2:

•100% of men in the study 
served missions. 

•10 % of women served missions

So What 3:

•It is possible that the study 
abroad experience allowed 
women to transcend business 
gendered norms  

So What 1:

• Single individuals were more likely to 
report international intent, likely because 
of the perceived freedom asssociated 
with lack of familial responsibilities

So What 2:

• Intention measures followed the same 
pattern as real-time, activity measures 
supporting the idea that intentions can 
predict future action

So What 3:

• Most individuals reported their intent 
was to work for an international 
organziation or to travel internationally

COMMUNICATION 

Communication scores increased significantly with women experiencing more significant increases. 

Individuals who had not been on LDS missions prior to their study abroad experience reported 

significant increases in communication when compared to those who had.  

 

Figure 6: Communication, pre and post scores delimited by gender 
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Figure 7: Intentions, pre and post scores delimited by gender 
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So What 1:

•Students agreed, the 
study abroad 
experience furthered 
their knowledge in 
their chosen fields.

So What 2:

•Students agreed, the 
study abroad 
expeerience helped 
them feel more 
competent 
functioning in a global 
economy

BUSINESS COMPETENCE 

Students reported significant increases in knowledge and competence related to their field and in terms 

of international business. Most students reported greater increases in knowledge over competence or 

ability to apply knowledge. Students reported the least amount of competence in relation to 

international business competence, however, they still reported, on average, that they do feel more 

competent.  

 

Figure 8: Summary of reported Business Competence 
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COMMENTS 
Did you experience a time where your beliefs, values, or attitudes changed? Explain… 
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CONCLUSIONS AND IMPLICATIONS 
The findings of this evaluation appear to be positive. Participation in a GMC study abroad program 

seems to have produced the desired results on all of the outcomes. The evaluation also indicated long 

term effects, in that study abroad participants from all years reported increases in outcomes.  It is 

especially evident, study abroad participation influences engagement in international education or 

careers in the future.  

Replicating this evaluation with a larger sample size and comparison group would allow us to isolate 

these effects to the study abroad program and not other life events or educational activities. 

Though further research is required, there is some indication that transformative learning experiences 

and activities can influence study abroad outcomes. These findings should be shared with program staff 

and GMC stakeholders.  

LIMITATIONS 
The following limitations may affect the validity and generalizability of findings. First, the sample size for 

this study was small enough that between-group comparisons and more robust types of analysis could 

not be executed. Second, because the participants all attended the same, private university there may 

be a lack of variety of responses (homogeneity). Additionally, this study evaluation focused more on 

understanding longitudinal effects and lacked a matched comparison group, so there may have been 

maturation and history effects (e.g. death in the family, troubled relationship, independent study, etc.).   

We suggest utilizing the Marriott School’s Marketing and Behavioral Research Lab to identify and test a 

comparison group. We also recommend distributing paper surveys, in person, prior to the students 

return to the university in order to increase the response rate.   

 

                                                           
i The GMC mission can be found at http://marriottschool.byu.edu/gmc/about/mission. Additional information 
regarding internationalization can be found in Van Der Wende’s 1997 article, Internationalizing the curriculum in 
Dutch higher education: An international comparative perspective.  
 
ii See Parkinson, A. (2007). Engineering study abroad programs: Formats, challenges, best practices. Online Journal 
for Global Engineering Education, 2(2), 1-15. 
 
iii Visit http://www.qualtrics.com/ for more information. 
 
iv See Sibthrop, J., Paisley, K., Gookin, J., & Ward, P. (2007). Addressing response-shift bias: Retrospective pretests 

in recreation research and evaluation. Journal of Leisure Research, 39(2), 295-315 for information on this 
evaluation method.  

 
v See Taylor, E. (2007). An update of transformative learning theory: A critical review of the empirical research. 

International Journal of Lifelong education, 26(2), 173-191 for information about transformative learning 
theory.  

 


